Two Worlds Unite:
How Elementary Reading
Strategies Can Support ReS|I|ent
Readers in Secondary English

Dr. Tiffany Gallagher tiffany.gallagher@brocku.ca

Dr. Arlene Grierson arlenegrierson@gmail.com
Ms. Irene Costantini irene.costantini@ncdsb.com
Ms. Krista Moscato krista.moscato@ncdsb.com

Ms. Rachel St. Hilaire rsthilaire@brocku.ca

I*I Social Sciences and Humanities Conseil de recherches en C dl*l
Research Council of Canada sciences humaines du Canada ana



e o ————— e T —— a———
1‘

The Research Project

. { ® 4 Year SSHRC Funded project
‘ ® Currentlyin Year 3
|- Four different Professional
Development/Coaching projects
o Interconnected levels & participants
including MOE PLLs
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, The relationship between different factors associated
.5.1 with adolescent reading is shown in the following figure.
" The direction of the arrows indicates the direction of

. influence. Students’ locus of control (believing they can
exercise control over their reading outcomes) impacts
) | - their resilience in reading, which in turn impacts their

reading competence. Students’ reading competence

’ influences their use of reading strategies as well as their
reading stamina. A growth mindset about reading and

‘1

*

|

feeling autonomy about learning can support students’

locus of control. Teaching self-regulated learning

!

strategies can support learners’ resilience and
competence in reading.

R
' Pathways to Adolescent Reading Resilience: A Collaborative Inquiry Project

Written by Eunice Eunhee Jang, Jeanne Sinclair, Megan Vincett, Saskia Stille, and Gina Park
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NCDSB Resilient Readers Project

High school English teachers took part in small group sessions
co-facilitated by a school board Consultant, a school board Learning for
All Coach, and a Provincial Literacy Lead. They also engaged in peer
and one-on-one school-based coaching.

Foci of group sessions included:

1. Characteristics of Resilient Readers

Reading Assessment Methods & Tools

Word Study (Phonemic Awareness, Phonics, Vocabulary)
Reading Fluency & Comprehension

Targeted Small Group Instruction (e.g., Guided Reading)
Vicki Vinton’s book “Dynamic Teaching for Deeper Reading”
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NCDSB Resilient Readers Project

Data Collection

L]
D Fieldnotes ’. Artifacts lﬂ Interviews

Data Analysis Eo-

- NVivo (Qualitative Analysis Software)

Findings

1. High school teachers perceived their students’ word knowledge &
metacognition increased as they took part in small group guided
instruction ,_

2. Teacher coaching, co-planning, discussion, and reflection supported

3 . >
these teacher participants’ abilities to support their resilient readersin —

high school English courses
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Linguistic Competence

3 recognize sight words, sound and
spell them out

2 read fluently with varying reading
rate

Q3 chunk text into meaningful units

3 tell how words are formed

3 use prior knowledge to deduce
word meaning

Q) use a range of cues (semantic,
syntactic, and phonetic cues) for
new words

1 figure out lexically dense and
syntactically complex text

1 figure out abstract, technical, and
specialized vocabulary used in
curriculum content

3 use academic vocabulary to convey
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Competent-Adolescent Reader Chart

Cognitive Processes
O search, skim, and scan text
3 question for clarification
3 compare and contrast different
viewpoints
3 order events in chronological

order

J connect text to prior experiences

3 see causal relationships

O visualize text

3 summarize main ideas

[ make inferences

Critical Disciplinary Thinking

Q3 recognize different subjects use different

knowledge structures

O recognize disciplinary texts reflect
unique ways of thinking

1 ask questions about how knowledge is
created and communicated

2 use multiple sources including primary
and secondary to seek broader
perspectives

Q evaluate information from digital texts

2 differentiates fact from
theory/perspective

Q3 recognize and use metalinguistic devices
(signal words, discourse markers) that
create text structure

Self-Regulation

1 monitor comprehension (can tell
when comprehension is not taking
place)

Q reread a text when having
difficulty

(J maintain stamina to continue
reading difficult texts

3 express enjoyment of a text

(3 select favorite genres and authors

3 monitor and regulate emotions
while reading difficult texts
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Student Case Study
Using the background information and the interest survey results ‘ e
complete the following chart: 4
What | know What | wonder ¢ .'Z
=
.
)
- ‘,..{"»

P
(Vicki Vinton, 2017, Dynamic Teaching for Deeper Reading)/
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Student Case Study: Matthew

Grade 12 Student, college bound
Grade 12 College English Mark 76%
I[EP - LD

Unsuccessful on the OSSLT in grade 10 and 11 ..
Reluctant reader with low self-confidence - has not read a*_- 488

novel by himself |
Heavily dependent on regular teacher guidance, instruction,
redirection
Qualities of a Struggling Reader include: (1) loss of face, (2)

doubts about competence, and (3) past resentments ‘




Interest Survey

The following questions were given to students in a google form:

My favourite books is....because......
My favourite magazine is....because..... et
What book would you like to read this semester? Why? ..
What genre do you prefer when reading? (e.g. non-fiction,
biography, mystery, science fiction, fantasy) Why? R
What book have you read and disliked? Why?

6. | believe readingis important because....

B wnN e
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Intefest Su rvéy Results |

"I[I

What is your favourite book? ' ’

— T Ty

[ Jgd

4
-

" - I'm not sure ’l‘
o J What is your favourite type of magazine to read? \ l
', ' - None
i f What gives you the most trouble when you read?
|- - Paying attention when | read ”

What book would you like to read?
- Action book }

What book have you read and disliked? Why?

- A book | read was Crab because it was boring and | didn’t like it.

o —

| believe reading is important because.... ﬁ

| - It helps you understand things better.

J
‘
!
E
‘J



Interest Survey

./).‘
Using the background information and the interest survey results AT
complete the following chart:
What | know What | wonder ¢ .'Z
=
)
K s
7 / |

(Vicki Vinton, 2017, Dynamic Teaching for Deeper Reading)
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‘ . What

) J' Observe and Describe

(

' What CAN the student do?

f What do you see?

S T e T

So What
Analyze and Interpret

What does the documentation
suggest?

What lens are we using to
interpret? (e.g. curriculum)
What are we wondering?
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Examining Evidence Through Descriptive Observations

Now What
Reflect and Act

What further evidence of
learning do we still need?
What are the next steps for
the student?

What are the next steps for
the eductor?
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Vicki Vifiton’s W

ork into Cl

Run by Eric Walters Response Journal

For each day of reading complete the following chart provided.

o E

assroom Practice

Pages # Total What is something that stuck out to you while you Explain why you reacted to this part of the What are you still wondering?
Number | were reading? text.
to of Pages | (For example: a word, a character, a problem, an
Read important message)
1-7 F The character Winston stuck out to me because he | | reacted to this park because winston is only Why he was on the run ?
was arrested by two cops for something he was 14 and he was arrested by two cops for
doing in a dark alley. It says he was on the run buti | something that happened.
don't really know yet what he did wrong .
B8-16 8 Why Winston's parents are divorced and how they | reacted to this part because his parents were | Why did the dad know nothing about Winston
haven't talked to each other in awhile. fighting over who should take him for a few
days.
16-23 7 How Winston's dad is famous. | reacted to this because the flight attendant Why winston's dad doesn't want the fight attendant to
wanted Mr. MacDonald autograph. know that's his kid.
24-29 5 How winston and his dad were having good | reacted to this because winston and his dad Why they stop talking before?
conversation. haven't talked in long and they weren't close
but now they're starting to get closer and
closer everyday.
30-32 2 Why his dad wasn't home at 1 in the moming?
33_38 5 How winstons dad was bad like him. Because it seems like winston did bad stuff Why his dad lived far away.
like his dad
39 44 5 How they met terry fox | reacted to this because winston didn't know If winston will run with him.
who he was.
45-49 4 prompted Don't know the word If winston will help him
49-55 6 How much terry runs a day | reacted to this part because 42 miles a day If terry will accomplish his goal

for running is alat
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Words Their Way Inventory

First, students develop a general knowledge of English
spelling. Through active exploration, word study teaches
students to examine words to discover generalizations
about English spelling. They learn the regularities, L eus
patterns, and conventions of English orthography needed . ‘«g
to read and spell. T

Word study increases specific knowledge of words - the
spellings and meanings of individual words.

(D. Bear, M. Invernizzi, S. Templeton, F. Johnston, 2012, Words Their Way, p. 4)



Words Their Way Inventory

For each stage, students’ orthographic knowledge is defined by
three functional levels that are useful guides for knowing when
to teach what:

1. What students do correctly - an independent or easy IeveI

2. What students use but confuse - an instructional level at °
which instruction is most helpful

3. Whatis absent in students’ spelling - a frustration level in
which spelling concepts are too difficult

Studying the stages of spelling development has important
implications for a scope and sequence of word study.

(D. Bear, M. Invernizzi, S. Templeton, F. Johnston, 2012, Words Their Way, p. 9)



Words Their Way Inventory

There are 5 developmental stages that students navigate through:

oits
.

Emergent - PreK to early Grade 1 R

.',‘. :.

Letter-Name-Alphabetic - K - to early Grade 2 -,'.'};-.
Within Word Pattern - Late Grade 1 - to middle of 4 =*%%

Syllables & Affixes - Grades 3 - 6 s s
Derivational Relations - Grades 5 and up

vk wh e

(D. Bear, M. Invernizzi, S. Templeton, F. Johnston, 2012, Words Their Way, p. 9)
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WTW: Assessment Process

Informally observe your students’ orthographic knowledge
Select and administer a qualitative spelling inventory

Score and analyze the spelling inventory and identify specific
features students need to study.

Determine students’ developmental stage of word knowle.dg 4
or instructional level
Group students for differentiated instruction A
Use supplemental assessments for a wide array of
instructional needs

Set goals and monitor students’ growth in orthographic
knowledge over time )
Interpret the orthographic knowledge of your English learners*jgg

(D. Bear, M. Invernizzi, S. Templeton, F. Johnston, 2012, Words Their Way, p. 25)



Scoring the Inventory

Step 1: Mark the words for right or wrong

Step 2: Using the inventory feature guide, determine which
features are accurate in the words

Step 3: Total the columns
Step 4: Determine the developmental stage and starting point

Step 5: Add what information this diagnostic tells you to your
evidence through descriptive observation chart
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Vocébulary Their Way

— "-d/*m—,

-
‘ 1. Identify and label the prefix category. 2. Define the meaning of each prefix
‘ | Heading: Un Heading: Dis Heading: Mls Heading: Re Heading:
. | °| Definition: Means they | Definition: oppoiste Definition: not Definition: repittive Definition: not prefix
. J dont know anything or knwoing/bodly
[ | know what there
" | doing
' ‘ || unaware disturb misjudge relocate replay
di
’ unable iakilc misunderstanding revise missile
discomfort :
‘ unbelievable fnisuse restore
‘1’ disconnect
/ uncertain
* dislike
l
\
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Vocabulary Their Way

"0 ‘Un-|Dis-

opposite
not, apart

Uni- | Mono- |
one

g Bi-

Re-

again,
back

EX-

Out
Mis-

badly,
'\'_WO wrongly
| "
; - LLri- Non-
| | Three o
g X\ = == %ﬂ;\opposne
\
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without,

In-

in, on
or
without, not

Pro-

in front of,
forward, in favour
of

om-

together,
with

Ir-

limn--

[ROre-

before

Pre-

before

Post-

“after

'Contra- |

Counter-

Opposing,
opposite

Super-
over,
greater
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Quick Assessment
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Réa'd"i'hg Assessment #1
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the sailors and shipowners of
hywm,dnmemwm
Wasy
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OCA Iiéading Assessment

)

Engaging in Reading + Find important idoas « Summarize + Make notes

3 One of the muny ways (o demonstrate understanding of written material 18 10 Organize man ideas
and supporting details in note form, [n the space below, organize the mam 1deas and suppoerting
: ¢ : upr
details from the selection using & graphic organizer of your choice. Represent your thinking using
your own words where approprite,

“Ihe Moty ides i Fo T Diffecent waye 19
lowethe Amant 0% (ychon
T

* Seta purpose * Ask questions. « Predict

e mdkmphmmmm,mwm(m features) to write some questi(
that you think might be answered in the selection. s
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RuUN Paragraph

Secondly, the novel shows how experiences can make strangers best friends. Before .

—
—~—y ~——

Terry was going to die he said to Wwinston “ Good things and bad things happen in the world,

PR

4
" -

and l¥m somebody who's going to try his hardest. There was a long pause. And Winston even if .

i die of cancer... even ifi die... i want you to know that my spirit didn't die and that kept on

L]

trying... that i never gave up. | know and neither will | terry..neither will I.” (#) Terrys and

T e T T S ——

Winston's relationship shows how close they were because terry ended up calling Winston
before he was going to die to tell him stuff that he wouldn't tell any other person. They were

beeame—frem strangers who became-te really close friends. | think people should read this

e Fal e -

that Winston's life got changed around from a stranger at the beginning of the novel and near

|
novel to learn how strangers can end up becoming best friends with you. -ang-hew-¥you see ‘
' that end Tterry made him a better person and became really close with Winston. !‘
l
|
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Literaci’/‘PortfoIio Reflection

|
| K
B 7
- t’ Firstly, li would say my strongest reading task would be the nNovel Run because it g '\
I helped me become a better reader. While i was reading li kept a log to help me remember each .

- ‘ _ chapter that li- went by with all the main ideas in each section. The log has made a better reader ,
because it helped me keep everything organized and it made me remember everything that )

happened in every chapter.
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Linguistic Competence

3 recognize sight words, sound and
spell them out

2 read fluently with varying reading
rate

Q3 chunk text into meaningful units

3 tell how words are formed

3 use prior knowledge to deduce
word meaning

Q) use a range of cues (semantic,
syntactic, and phonetic cues) for
new words

1 figure out lexically dense and
syntactically complex text

1 figure out abstract, technical, and
specialized vocabulary used in
curriculum content

3 use academic vocabulary to convey

——— gm

Competent-Adolescent Reader Chart

Cognitive Processes
O search, skim, and scan text
3 question for clarification
3 compare and contrast different
viewpoints
3 order events in chronological

order

J connect text to prior experiences

3 see causal relationships

O visualize text

3 summarize main ideas

[ make inferences

Critical Disciplinary Thinking

Q3 recognize different subjects use different

knowledge structures

O recognize disciplinary texts reflect
unique ways of thinking

1 ask questions about how knowledge is
created and communicated

2 use multiple sources including primary
and secondary to seek broader
perspectives

Q evaluate information from digital texts

2 differentiates fact from
theory/perspective

Q3 recognize and use metalinguistic devices
(signal words, discourse markers) that
create text structure

Self-Regulation

1 monitor comprehension (can tell
when comprehension is not taking
place)

Q reread a text when having
difficulty

(J maintain stamina to continue
reading difficult texts

3 express enjoyment of a text

(3 select favorite genres and authors

3 monitor and regulate emotions
while reading difficult texts
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