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Social and Emotional Learning
• Process of developing skills, knowledge, and
attitudes that are necessary for promoting positive
mental health and wellbeing
• Evidence-based SEL programs can help support
students
•

Developing and expanding their SEL skills

•

Support student mental health and wellbeing

•

Help prevent future behavioural and emotional problems

Faith and Wellness: A Daily Mental Health
Resource
• Teachers play an important role in promoting students’ SEL skills, mental health and wellbeing
• Resource focuses on 6 components of SEL:

Stress
management/coping

Identification &
management of
emotions

Relationship skills

Self-awareness/sense
of identity

Motivation &
perseverance

Executive functioning

• Designed to address barriers to effective delivery + implementation of SEL by teachers in
school settings such as lack of time, teacher training, and resources, meant to be flexible

Following a 2019 pilot study

Objectives

RCT design
Changes in teachers SEL knowledge,
confidence, and perceptions of their students
Identify potential mechanisms that are critical
for SEL interventions

Recruitment and Participants

•
•
•

Participants (teachers) varied in their years
of teaching experience and grade levels
taught from K to Grade 8.

High attrition rates due to COVID-19

6 teachers attended two separate focus
groups, which were audio recorded,
transcribed and analyzed using NVivo.

Focus Groups

Results

WHOLE CLASS
APPROACH

PROVISION OF
NEW
VOCABULARY
AND A SHARED
LANGUAGE

SHORT AND
EASY
PRACTICES
THAT WERE
FREQUENT
AND/OR
REPEATED

OPPORTUNITY
FOR STUDENTS
TO APPLY SEL
STRATEGIES IN
A VARIETY OF
CONTEXTS

IMPROVEMENTS
IN TEACHER’S
OWN SEL
KNOWLEDGE,
CONFIDENCE,
AND BEHAVIOR

A Whole Class Approach and a Common
Language around SEL
“I think it’s good especially with older students to hear these kinds of things in their class because then it
really takes the taboo away from kids thinking that it’s not okay to talk about your feelings or you push
away [your feelings]. So, I think [talking about your emotions] is something that’s so good to just have
open in your class.”
Participant 3

Short,
Predictable, and
Reliable
Practices to be
used in Various
Contexts

“They were doing it every day
throughout the day. So not just a lesson
for this period in time, but some of those
breathing exercises…were [incorporated]
into the actual programming of the day
as transitional pieces.”
Participant 5

“I do believe that this has rippled
out to families as well. So, not only
has the [resource] taken care of the
little ones, but it’s also taking care
of their extended family too.”
Participant 6

Awareness and Confidence
• “The fact that it works… I feel confident in saying that it
is something where time should be spent and that’s
why.” Participant 1

Changes
for
Teachers

Behavior Changes
• “I listen more to what they’re saying and what they’re
not saying…I take more time to read their body
language.” Participant 6
Teacher Wellbeing
• “Taking these mental health breaks throughout the day
was good for them and I think it was also good for me,
because I would start to take those breaks when I
needed them. I would demonstrate that I needed
a break, and I would do the same thing, just have some
breathing exercises and sometimes that outlook
really does affect the whole atmosphere.” Participant 2

Conclusion
• Results support the importance of the teacher as a
key role model and figure in supporting students’
SEL skill development through the several
mechanisms
• Shifted the focus from understanding what changes
as a result of SEL intervention to understanding how
these changes occur
• Continue to work toward enhancing students’ SEL
capacity, as well as their overall mental health and
wellbeing.
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