English/Women's Studies 2P94

WOMEN WRITERS TO 1900  2003

Prof. E. Sauer; A307; x3887

Info. Literacy Instructor: Ms P. Wright

Prose, poetry, and drama by women from the 14th to the 19th century, including Katherine Philips, Aphra Behn, Mary Wollstonecraft, Mary Shelley, and Charlotte Bronte.

ENG/WISE 2P94 invites critical analyses of women’s writings since the rise of literary activity in England to the Victorian period.  The course is designed for the following purposes: to introduce students to a counter-canon, consisting of writings that have traditionally been under-represented in early modern literary studies; to encourage further explorations into the emergence of the female writer and the fashioning of the female self; to demonstrate the ways print culture enabled the construction of those identities; to encourage a reassessment of the literary canon and literary history; to highlight what is unusual or compelling about specific women writers and their works; to raise awareness of women’s literary, cultural, and social history as represented by the texts they produced and circulated; to offer resources for learning about individual female authors, networks, and interpretive communities; to invite investigations into the imprint of gender and the stigma of print; and to learn how to locate, evaluate, use and cite related resources.

Featured in the course is an array of genres: polemical writings, autobiographies and histories, religious works, poetry, defences, historical romance, philosophy, plays, novels

See: http://webct.brocku.ca:8900

Text List

--The Norton Anthology of Literature by Women: the Tradition in English.  Ed. Sandra M. Gilbert and Susan Gubar.  2nd. ed.  New York: Norton, 1996. 

-- Critical Reading: A Guide     http://www.brocku.ca/english/jlye/criticalreading.html

--Library Reserve materials: Reading Early Modern Women; two scholarly essays for weeks 5 &11;

James L. Harner, On Compiling an Annotated Bibliography, MLA, 2000 REF LB 2369 H33 2000

Seminar and Reading Schedule

Week 1:  Sept. 8: 

Introduction: Women's literary history and the literary canon


a)  How does the study of women’s literary history transform our understanding of English literature?


b)  Why do literary historians oppose an evolutionary model of feminism or female authorship?

Middle Ages
Week 2:  Sept. 15: 
Introduction to the Middle Ages;



Julian of Norwich, A Book of Showings; Margery Kempe, 



The Book of Margery Kempe


a)  Compare the reworking of traditional gender roles and gender relations in the revelations of Norwich and Kempe.

Early Modern Period (Renaissance and Seventeenth Century)
Week 3:  Sept. 22: 
Introduction to the Renaissance / Early Modern Period;


Elizabeth I, “Speech to the Troops at Tilbury”; Mary Sidney Herbert, “To the Thrice-Sacred Queen Elizabeth”; Elizabeth Cary, The Tragedy of Miriam


a) Analyse Elizabeth I's characterization of the troops in her speech at Tilbury.


b) Discuss Herbert's representation of Elizabeth I's gendered identity in "To the Thrice-Sacred Queen Elizabeth."


c) Discuss the tensions among the Chorus's, Mariam's, and Doris's representation of the wifely role in Cary's Tragedy.

Week 4:  Sept. 29:
Poetry by Amelia Lanyer, "[To the Virtuous Reader]," "[Eve's Apology]" in Salve Deus Rex Judaeorum; Mary Wroth, Sonnets I, 64 from Pamphilia to Amphilanthus; Margaret Cavendish, "The Poetess's Hasty Resolution," An Excuse for So Much Writ": Katherine Philips, "Friendship's Mysteries"

a) How does Amelia Lanyer's prose preface, "[To the Virtuous Reader]," shape our reading of "[Eve's Apology]"?  What doesn't the preface prepare us for in "[Eve's Apology]"?

b)  Examine Wroth’s appropriation of the Petrarchan sonnet form, imagery, and voice.


c) How does the poetic form of Cavendish's poems help convey the conflict between femininity and creativity? 

d) Explain the function of the religious imagery in Philips's "Friendship's Mysteries."

Week 5:  Oct. 6: 
Introduction to original writings by women, featured in Reading Early Modern Women (e.g. law, education, prophecies, defences, domestic manuals, letters, translations, music); library reserve material

a) With reference to The Norton Anthology of Literature by Women and at least one other anthology, discuss the ways in which anthologies shape our impressions about the place of women writers in the early modern era.

b) How has our conception of the woman writer changed in light of the expanding notion of literature and canonicity?

c) article analysis

Week 6:Oct. 13:

Thanksgiving



Seminars: 
Information Literacy and Essay Writing Instructions

Restoration and Augustan Period (Eighteenth Century)
Week 7:  Oct. 20: 
Introduction to Restoration and Augustan Periods; 



Mary Rowlandson, A Narrative of the Captivity; Aphra Behn: 



Oroonoko, or The Royal Slave


a) What is the relationship between history (documentary) and romance in the two narratives?

b) What is the relationship between the female narrators and the colonized peoples in the two narratives?

Week 8:  Oct. 27:

Poetry by Aphra Behn, "On Her Loving Two Equally," "To the Fair Clarinda"; Lady Mary Wortley Montagu, "An Answer to a Love Letter," "Epistle from Mrs. Yonge"; Phillis Wheatley, "On Being Brought from Africa," "To the Right Honourable William, Earl of Dartmouth"


MIDTERM EXAM (1 HOUR)

a) "By presenting poems as letters ('To the Fair Clarinda'), Behn lends the poems a voyeuristic intimacy for the reader who seems to be reading the private, fairly explicit love letters of a stranger."  Discuss and then compare Montagu's use of the verse epistle form.

b) How might we read Wheatley's poems from a postcolonial perspective?

Romantic Period (Nineteenth Century)

Week 9:  Nov. 3: 

Mary Wollstonecraft’s A Vindication of the Rights of Woman;




Mary Shelley, "The Mortal Immortal"
a)  Demonstrate Wollstonecraft’s awareness of the impact that literary culture has on reinforcing stereotypes of women.  Identify any solutions she offers.

b)  “A Vindication is not so much about women’s rights as about the desirability of an equal participation by all women and men in common rights and common duties.”  Discuss.

c) How convincing is Shelley's construction of a first-person male (Faustian) narrator in "The Mortal Immortal"?


d)  Can "The Mortal Immortal" be read as a tale about female aspirations?
Week 10:  Nov. 10: 
Jane Austen, "Love and Freindship"


Information Literacy Instruction

a)  What does Austen mean by "sensibility" and how does she represent the concept in "Love and Freindship"?


b) Discuss Austen's satire on the female literary tradition and its effects on women's imaginations (and sensibility).


c)  Discuss the use and effectiveness of the epistolary mode in Austen's short story.
Victorian Period (Nineteenth Century)

Week 11:  Nov. 17:
Introduction to the Victorian Period; Victorian poetry by Elizabeth Barrett Browning, Aurora Leigh; Emily Dickinson, 258, 271, 288, 303, 365; Christina Rossetti, "In an Artist's Studio," "Eve"

a) Where and in what ways does Aurora Leigh's autobiographical narrative expose the "double vision" (5.184, p. 400) she attributes to the poet?


b) Does language impede or facilitate self-representation?  Are Browning, Dickinson, and Rossetti concerned about this issue?  

c) article analysis
Week 12: Nov. 24:   
Charlotte Bronte’s Jane Eyre 

a) How are we to interpret the significance of the madwoman in the attic in view of the fact that she is a Creole heiress (p. 672-73) whom Rochester marries for financial gain, and whom he transports to England and imprisons for years?

Week 13:  Dec. 3:   
Charlotte Bronte’s Jane Eyre 

a) Compare the representations of the artist figure in Browning, Dickinson, Rossetti, and Bronte by considering the conjunction of femininity, creativity, and madness.

Final Class of Term: Review

Evaluation




Midterm Exam


20%

Annotated Bibliography

15%

Major Essay


40%





Seminar & Class Participation
25%

Seminar Format

Students are required to participate actively in all seminars.  Seminars will be student-led, and will consist of analyses of the seminar topics in this outline. Each student is responsible for choosing a poem or passage from among the primary texts assigned in a given week, and for teaching the other students how to interpret the poem/passage in light of the seminar topic.


Advance preparation by all students is necessary for all seminars.  Seminar grades will be based on the quality of the presentations and on the students’ contribution to class discussion over the 13-week period.  Attendance (even perfect attendance) without in-class participation will not earn students a passing grade for the seminar component of the course. 


Students are responsible for having read the assigned texts in advance, and for having prepared answers to the seminar questions on the course outline.  A grade of “A” is given for seminar participation if a student has: attempted to initiate and participate in discussions about course texts with other students in a respectful and considerate manner; contributed regularly; engaged thoughtfully with the assigned texts; demonstrated preparedness and a willingness to share ideas; attended every (or nearly every) class.

Attendance

Attendance at all classes is mandatory. More than 4 absences from lectures and seminars (combined) will result in 0 for the participation component of your final grade.  In order to be excused for an absence, you must provide a signed and dated note from a physician within 10 days of the absence.

Written Assignments

Annotated Bibliography

due date:  17 November 2003  Length: min. of 150 words per annotation

Essay

due date:  3 December 2003  Length: 2000-2500 words.  
  Adapt one of the seminar topics and develop a comparative study of texts by women writers (studied in ENG/WISE 2P94) from a least two of the four different literary periods: Middle Ages; Early Modern; Restoration and Augustan; Nineteenth Century. Situate your analysis within a historical, critical, and/or literary (and generic) context, as appropriate.

You must consult least two well-chosen secondary sources (in addition to the anthology) and engage/evaluate the arguments of the critics/historians/theorists rather than just quoting them.  Explain how your approach departs from or builds on theirs.  Do not, however, quote the same critic more than twice.  At least 90% of your essay must consist of your own interpretation of the primary sources.


As part of the Information Literacy component for this course, you will need to use Research Logs to track your research process, and create an Annotated Bibliography of the secondary resources you use. 
You must consult with the instructor at least 2 weeks before the essay deadline if you choose to develop your own topic.

The Guide for Writing Research Papers Based on Modern Language Association (MLA) Documentation http://webster.commnet.edu/mla/index.shtml is recommended.

Your Works Cited list will contain at least 6 items, including the (individually listed) primary texts from the anthology and 4 or more secondary sources.

Strive for clarity more than for eloquence.  Poor spelling, grammar, style, and improper format will affect your grade negatively. For assistance with spelling, grammar and style, see Guide to Grammar & Writing at http://ccc.commet.edu/grammat/index.htm. Read your essay out loud and proof-read several times before submission.  You are encouraged to consult the instructor about your essay topic.  The instructor will not, however, discuss the essay within 2 days of the due date; nor will she proof-read essays.  The late penalty is 3% per day; weekends count for 2 days.  Late essays will receive a grade but no comments.  No essays will be accepted more than 7 days after the due date.  Essays must be in hard copy; no faxed or emailed essays will be accepted.  For tips on essay writing see Study Write! Tips for Student Success at http://www.brocku.ca/studentdevcentre/learning/studywrite/thesis.html.

You are encouraged in your essay to develop issues raised or examined in seminar discussions.    *** NOTE: DO NOTE USE or quote from any internet sources in your essay in the place of refereed academic scholarship and critical studies.  Internet sources may only be used IF the quoted material is also published in hard copy journals by reputable university presses.
Allow a minimum of 72 hours for responses to email.  Do not email explanations for absences and requests for extensions.

Plagiarism - direct quotation without acknowledgement of sources or indirect quotation, derivation, or paraphrase without acknowledgement of sources - will result in failure. Use the Guide for Writing Research Papers Based on Modern Language Association (MLA) Documentation http://webster.commnet.edu/mla/index.shtml to cite your sources.

 Always make at least 2 copies of your essay.  You are responsible for familiarizing yourself with the Academic Regulations and penalties for Academic Misconduct outlined in the university calendar.

Caesar, having singled out these men from the women and children, made an harangue to 'em, of the miseries and ignominies of slavery; counting up all their toils and sufferings, under such loads, burdens, and drudgeries as were fitter for beasts than men; senseless brutes, than human souls. He told 'em, it was not for days, months, or years, but for eternity; there was no end to be of their misfortunes: they suffered not like men who might find a glory and fortitude in oppression; but like dogs, that loved the whip and bell, and fawned the more they were beaten: that they had lost the divine quality of men, and were become insensible asses, fit only to bear: nay, worse; an ass, or dog, or horse, having done his duty could lie down in retreat, and rise to work again, and while he did his duty, endured no stripes; but men, villainous, senseless men, such as they, toiled on all the tedious week till Black Friday: and then, whether they worked or not, whether they were faulty or meriting, they, promiscuously, the innocent with the guilty, suffered the infamous whip, the sordid stripes, from their fellow-slaves, till their blood trickled from all parts of their body; blood, whose every drop ought to be revenged with a life of some of those tyrants that impose it. "And why," said he, "my dear friends and fellow-sufferers, should we be slaves to an unknown people? Have they vanquished us nobly in fight? Have they won us in honorable battle? And are we by the chance of war become their slaves? This would not anger a noble heart; this would not animate a soldiers soul: no, but we are bought and sold like apes or monkeys, to be the sport of women, fools, and cowards; and the support of rogues and runagades, that have abandoned their own countries for rapine, murders, theft, and villainies. Do you not hear every day how they upbraid each other with infamy of life, below the wildest savages? And shall we render obedience to such a degenerate race, who have no one human virtue left, to distinguish them from the vilest creatures? Will you, I say, suffer the lash from such hands?" They all replied with one accord, "No, no, no; Caesar has spoke like a great captain, like a great king."

Batter my heart, three-personed God; for, you

As yet but knock, breathe, shine, and seek to mend;

That I may rise, and stand, o'erthrow me, and bend

Your force, to break, blow, burn and make me new.

I, like an usurped town, to another due,

Labor to admit you, but oh, to no end,

Reason your viceroy in me, me should defend,

But is captived, and proves weak or untrue,

Yet dearly I love you, and would be love fain,

But am betrothed unto your enemy,

Divorce me, untied, or break that knot again,

Take me to you, imprison me, for I

Except you enthral me, never shall be free, 

Nor ever chaste, except you ravish me.

As truly God is our Father, so truly is God our Mother, and he revealed that in everything, and especially in these sweet words where he says. I am he; that is to say: I am he, the power and goodness of fatherhood; I am he, the wisdom and the lovingness of motherhood; I am he, the light and the grace which is all blessed love; I am he, the Trinity…. 

And from this foundation in substance we have all the powers of our sensuality by the gift of nature, and by the help and the furthering of mercy and grace, without which we cannot profit.  Our great Father, almighty God, who is being, knows us and loved us before time behind.  Out of this knowledge, in his most wonderful deep love, by the prescient eternal counsel of all the blessed Trinity he wanted the second person to become our Mother, our brother and our saviour….

And so Jesus is our true Mother in nature by our fist creation, and he is our true Mother in grace by his taking our created nature.  All the lovely works and all the sweet offices of beloved motherhood are appropriated to the second person, for in him we have this godly will, whole and safe forever, both in nature and in grace, from his own goodness proper to him.

I understand three ways of contemplating motherhood in God.  The first is the foundation of our nature's creation; the second is his taking of our nature, where the motherhood of grace begins; the third is the motherhood at work.  And in that, by the same grace, everything is penetrated, in length and in breadth, in height and in depth without end; and it is all one love.

But poets should

Exert a double vision; should have eyes

To see near things as comprehensively

As if afar they took their point of sight,

And distant things as intimately deep

As if they touched them.  Let us strive for this.

I do distrust the poet who discerns

No character or glory in his times,

And trundles back his soul five hundred years,

Past moat and drawbridge, into a castle-court,

To sing -- oh, not of lizard or of toad

Alive I' the ditch there, --'t were excusable,

But of some black chief, half knight, half sheep-lifter,

Some beauteous dame, half chattel and half queen,

As dead as must be, for the greater part,

The poems made on their chivalric bones;

And that's no wonder: death inherits death.

Nay, if there's room for poets in this world

A little overgrown (I think there is),

Their sole work is to represent the age,

Their age, not Charlemagne's,-- this live, throbbing age,

That brawls, cheats, maddens, calculates, aspires,

And spends more passion, more heroic heat,

Betwixt the mirrors of its drawing-rooms,

Than Roland with his knights at Roncesvalles ….

                                                catch

Upon the burning lava of a song

The full-veined, heaving, double-breasted Age

That, when the next shall come, the men of that 

May touch the impress with revert hand, and say

"Behold, -- behold the paps we all have sucked!

This bosom seems to beat still, or at least

It sets our beating: this is living art,

Which thus presents and thus records true life.



Whence thou return'st, and whither went'st, I know;

For God is also in sleep, and Dreams advise,

Which he hath sent propitious, some great good

Presaging, since with sorrow and heart's distress

Wearied I fell asleep; but now lead on;

In mee is no delay; with thee to go,

Is to stay here; without thee here to stay,

Is to go hence unwilling; thou tomee

Art all things under Heav'n, all places thou,

Who for my wilful crime art banisht hence.

This further consolation yet secure

I carry hence; though all by mee is lost,

Such favour I unworthy am vouchsaf't,

By me the Promis'd Seed shall all restore.
